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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	547

	Proportion (%) of pupil premium eligible pupils
	31%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2022-2025

	Date this statement was published
	October 2023

	Date on which it will be reviewed
	October 2024 

	Statement authorised by
	Sally Sixsmith

	Pupil premium lead
	Holly Evans

	Governor / Trustee lead
	Emily Chapman-Waterhouse


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£254,031

	Recovery premium funding allocation this academic year
	£22,910

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable)
*Recovery premium received in academic year 2021 to 2022 can be carried forward to academic year 2022 to 2023. Recovery premium received in academic year 2022 to 2023 cannot be carried forward to 2023 to 2024. 
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£276,941


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our school motto, ‘Everyone matters, everyone achieves’ is at the heart of everything we do and believe.
At St George’s Primary School, we aim to prepare the children in our care to become well-rounded members of society on their journey through school life and beyond. We strongly believe that children learn best and can achieve their potential when they are happy and content. We endeavour to provide a safe learning environment with a warm, welcoming atmosphere which creates a sense of belonging amongst the children, the staff, the families and the community. We embrace their individuality and diversity, always encouraging respect and acceptance of each other regardless of race, religion or culture.
We have high expectations of the children and we work hard to support them to become the best that they can be. For our children to flourish, socially and academically, we aim to provide an outstanding education that is both challenging and inclusive. All children are encouraged to embrace the many opportunities and the support school provides, so that they become curious learners who are motivated and resilient with a ‘Can do’ attitude. Our aim is to provide the children of St George’s with countless positive experiences, along with happy lifelong memories, from their time with us. We also have high expectations of attendance. We encourage families to be at school every day and to arrive on time in order to not miss any learning.
Through our supportive and inclusive Christian ethos, we are proud to foster our school values of kindness, respect, friendship, honesty, perseverance, happiness, forgiveness and responsibility, embedding these within everyday life at school. We believe that the emotional health and wellbeing of the whole school community is fundamental to the ongoing success of our school.
We aspire to make our school a place of excellence where we educate, nurture and value everyone; that ALL children will enjoy learning and achieve their potential in the ‘St George’s Way.’
Our key objectives for our pupil premium children are:
· that they are provided with opportunities in school so that they are not Pupil-Premium compared to non-PPG children e.g. access to clubs and catch up sessions
· that attendance at school is good
· that their progress and attainment across the curriculum is at least in line with non-PPG children
Our current PPG strategy plan works towards achieving these objectives by:
· Early identification of children’s needs
· Implementing effective support for children academically, emotionally, and socially
· Prioritising experienced and specialist staff to work with PPG children,
Regular reviews by senior staff around PPG children’s attendance, behaviour and progress/attainment in learning.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Internal assessment data indicates that writing attainment among Pupil-Premium pupils is significantly below that of non-Pupil-Premium pupils. 

	2
	Internal assessment data indicates that maths attainment among Pupil-Premium pupils is significantly below that of non-Pupil-Premium pupils. 

	3
	Assessments, observations and discussions with pupils indicate under-developed oral language skills and vocabulary gaps among many Pupil-Premium pupils. 

	4
	From discussions with parents and teachers, we know many of our Pupil-Premium pupils have low levels of emotional literacy and understanding. 85% of children on our Children and Family Support list are Pupil Premium. 

	5
	During the current financial climate, we know many of our Pupil-Premium families are struggling and this is impacting on the school readiness of the children. 85% of children on our Children and Family Support list are Pupil Premium.

	6
	The Year 1 phonics screening data shows that 65.38% of our Pupil-Premium children passed their screening compared to 88% of non-Pupil-Premium pupils. Internal reading age data also shows that 34.48% of Pupil-Premium pupils are below their actual age compared to 25.37% of non-Pupil-Premium pupils. 

	7
	Our Pupil-Premium pupils’ persistent absences are much higher (35.48%) compared to the non-Pupil-Premium (12.22%). 

	8
	Combined year 6 SATs data shows that 50% of our Pupil-Premium pupils achieved expected attainment or above compared to 82.35%.

	9
	Combined year 2 SATs data shows that 14% of our Pupil-Premium pupils achieved expected attainment or above compared to 49%.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improve the speech and language outcomes of our Pupil-Premium pupils along with their vocabulary. 
	· All year groups will have the opportunity to have Talk Boost interventions including a baseline assessment so we are able to see progress. 
· Word Aware to be rolled across the whole school to develop vocabulary. 
· SALT training therapy packages to be used by members of staff when required. 
· Early identification of EYFS speech and language difficulties including referrals to Speech and Language when required. 

	To improve Pupil-Premium pupils’ attendance to be at least in line with non-Pupil-Premium including persistent absences.  
	· Nominated Attendance Person, Head Teacher and Nominated Governor meet every 4 weeks to discuss attendance. 
· Nominated Attendance Person to follow Telford and Wrekin’s protocol and also meeting with families where we have concerns. 
· Regularly monitor lates and provide breakfast club where necessary. 
· Persistent absences of Pupil-Premium children will be at least in line with non-Pupil-Premium (last academic year PPG = 35.48%, non PPG = 12.22%).
· Overall attendance will be in line with non-PPG children (94.29) 

	Increase the number of Pupil-Premium pupils with reading ages in line with their chronological age. 
	· Assessment dates have now been changed this year to allow time to show progress from a baseline assessment at the beginning of the year. 
· Headstart reading papers to show reading fluency and comprehension has improved. 

	Year 1 pupils to make accelerated progress in phonics. 
	· 80% of Pupil Premium children to pass their phonics screening. 
· Children will be applying their phonics across other areas of the curriculum. 

	Increase opportunities in school to allow all pupils to improve their emotional literacy and emotional health and wellbeing. 
	· All classes will follow Wave 1 interventions. 
· Happy Lunchtimes roll out to help children feel safe and happy at lunchtimes.
· Pastoral Lead and DSLs to monitor emotional and wellbeing concerns for all children.  
· Pupil-Premium children to demonstrate they feel they are supported with their wellbeing through pupil voice. 
· Through the use of the new Thrive Hive room we now have a dedicated space for interventions and a safe place for conversations.
· Change Team in school to continue to improve our emotional, health and wellbeing offer. 

	Attainment and progress data to be at least in line with non-Pupil-Premium children within writing and mathematics. 
	· Increase opportunities in the classroom for children to know more and remember more. 
· Pupils are regularly reflecting on prior learning. 
· Staff will be trained and using metacognitive strategies to help children understand how they learn. 
· TAs will be used effectively. 
· Regular moderation opportunities for writing. 
· Peer Mentoring to be introduced for maths.  

	Improve combined Pupil-Premium Y2 and Y6 SATs data to be in line with non-Pupil-Premium data. 
	· New phonics scheme (Little Wandle) followed with fidelity and to be successfully embedded. 
· Peer Mentoring for maths will be fully embedded in at least one year group. 
· Improved reading ages from termly assessments
· Catch up reading interventions in place. 
· Daily reading for all Pupil-Premium pupils. 
· Increase opportunities in the classroom for children to know more and remember more. 
· Pupils are regularly reflecting on prior learning. 
· Staff will be trained and using metacognitive strategies to help children understand how they learn. 
· TAs will be used effectively. 

	Continue to work closely with families around financial and emotional difficulties to improve school readiness of our children.  
	· Parents will feel they can confidently contact us for support
· Emotional Health and Wellbeing email address will be set up again – specifically for those parents that don’t feel confident speaking to us in person or over the phone
· Pupils will have correct equipment in school.
· Increased parental engagement with workshops and homework. 
· Referrals made to Crisis Support when needed. 
· Set up of a small food bank within school for emergencies. 
· Families being offered Early Help. 
· Persistent absences of Pupil-Premium children will be at least in line with non-Pupil-Premium (last academic year PPG = 35.48%, non PPG = 12.22%). 




9
Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £170,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Following the purchase of a new SSP phonics programme (Little Wandle), all staff will have training and regular updates to continue to develop high quality teaching and ensure fidelity to the programme. Use of the assessment from the programme will match the children’s current level of skill meaning children will be begin at the most appropriate starting point. 
SLT and literacy leads to carefully monitor progress and to regular coach and mentor teachers and support staff. 


	EEF Impact +5 months 

The teaching of phonics should be explicit and systematic to support children in making connections between the sound patterns they hear in words and the way that these words are written.

The teaching of phonics should be matched to children’s current level of skill in terms of their phonemic awareness and their knowledge of letter sounds and patterns (graphemes).

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics 

Recommendation 3 of Improving Literacy in KS1 – effectively implement a systematic phonics programme

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1 
	1
3
6
9


	Continue to develop high quality teaching through professional development on metacognition and scaffolding strategies. 

Quality first teaching has a focus on PPG children and their progress is tracked and monitored through PPMs.


	EEF – research for knowing more and remembering more strategies to enhance high quality teaching 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Cognitive_science_approaches_in_the_classroom_-_A_review_of_the_evidence.pdf?v=1629124457 

‘Five a day’ principle is well-evidenced as having a positive impact which support all learners. 
https://educationendowmentfoundation.org.uk/news/eef-blog-five-a-day-to-improve-send-outcomes?utm_source=/news/eef-blog-five-a-day-to-improve-send-outcomes&utm_medium=search&utm_campaign=site_searchh&search_term 

Vocabulary knowledge and ‘The Frayer Model’ is a way of making new vocabulary or abstract ideas concrete. 

https://assets.website-files.com/5ee28729f7b4a5fa99bef2b3/5ee9f507021911ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGITAL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteaching.com%2F 

 Hjetland et al (2017), in their systematic review found that spoken vocabulary predicted children’s latter reading development. Vocabulary relates to reading comprehension, but impacts equally on curriculum areas that require specific word knowledge such as mathematics and science.
Waldfogel and Washbrook, (2010) found a two year gap at aged 5 years between the wealthiest and the poorest. And as Ford-Connors and Paratore (2015) highlight ‘students who enter classrooms with a low store of vocabulary knowledge are unlikely to acquire complex knowledge through simple exposure’.
Word Aware is a structured whole school approach to promote the vocabulary development of all children. Focussed on whole class learning, the resource is of particular value for those who start at a disadvantage – including children with Developmental Language Disorder, Special Educational Needs and those who speak English as an additional language, but it will extend the word learning of all students.
	1
2
3
6
8
9


	Coaching and mentoring between staff through use of moderation meetings, observations and regular monitoring of phonics, writing and maths sessions. 

Regular training for support staff by SLT or MLT. 

Regular advisor support through Severn Teaching Alliance for SLT and teachers. 
	High quality teaching improves pupil outcomes and effective professional development offers a crucial tool to develop teaching quality and subsequently enhance children’s outcomes in the classroom.
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1635355217 
	1
2
3
4
6
8
9


	Identifying gaps in curriculum knowledge and skills through effective diagnostic testing. Purchasing of new assessments.  
	EEF recommendation 6 of Preparing for Literacy– use high quality assessment to ensure all children make good progress 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years

Tom Sherrington in ‘Rosenshine’s Principles in Action’ explains that the reason for regular reviews is to ‘ensure that previous learned material is not forgotten – to attenuate the natural rate of forgetting’ 




	1
2
3
6
8
9


	Budget used effectively to run every year group as 3 smaller classes, rather than larger mixed age groups. (PAN is 75)
	Average class size is 25 in every year group which allows more time for staff to support groups and individual children. EEF research suggest that smaller class sizes has a small positive impact on pupil progress (+2 months), when teachers can have higher quality interactions with pupils and give more specific feedback to move learning forward. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size 
	1
2
3
4
6
7
8
9



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £60,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	PPG children identified for additional interventions in R/W/M including additional tutoring for Y2 and Y6 children. 

Targeted children to be selected to continue to ‘close the gap’ between ‘Developing’ and ‘Expected’. 
	The need to close the gap between PPG children and others. 

Small group tuition offers an opportunity for greater levels of interaction and feedback compared to whole class teaching which can support pupils to overcome barriers to learning and increase their access to the curriculum.

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/ 
	1
2
3
6
7
8
9

	Use of Little Wandle assessment data to inform teachers of children who need to be in catch up groups including children in KS2. 
	It is possible that some disadvantaged pupils may not develop phonological awareness at the same rate as other pupils, having been exposed to fewer words spoken and books read in the home. Targeted phonics interventions may therefore improve decoding skills more quickly for pupils who have experienced these barriers to learning.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics 
	6
8
9


	Monitor the effectiveness of TA deployment and provide staff CPD around deployment of TAs. 
	Strategic deployment of TAs is important to ensure priority pupils are supported. This will include ensuring TAs are fully prepared for their role and supplementing rather than replacing high-quality provision from the class teacher, including providing targeted interventions. 

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/maximising-the-impact-of-teaching-assistants 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions 
	1
2
3
6
7
8
9


	Peer Tutoring for maths through Funkey Maths to use with targeted children – starting in Y4 and 5. Maths coordinators received the training last year and are hoping to begin to introduce this to other year groups across the year. 
	EEF - +5 months 

Peer tutoring, on average, has a positive impact on both tutors and tutees and may be a cost-effective approach to delivering one to one or small group tuition in a school.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring 
	2
8

	All year groups have at least one member of staff trained to follow Talk Boost. Assessments to be completed to identify children in need and to show progress of the interventions.  
	EEF - +6 months 
There is evidence to suggest that pupils from lower socioeconomic backgrounds are more likely to be behind their more advantaged counterparts in developing early language and speech skills, which may affect their school experience and learning later in their school lives.

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/maximising-the-impact-of-teaching-assistants 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/ 
	1
3
6
8
9



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £46,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Continued development of Social, Emotional and Mental Health offer in school: 
Emotion coaching used as a wave 1 approach
Attachment training for any new staff
Thrive Hive base has been created and will continue to be developed throughout the year. 
SEMH intervention CPD for TAs 
	EEF - +4 months for primary schools with effects on literacy and maths outcomes.

Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment.

SEL interventions in education are shown to improve SEL skills and are therefore likely to support disadvantaged pupils to understand and engage in healthy relationships with peers and emotional self-regulation, both of which may subsequently increase academic attainment.

https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/ 
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning 

	1
2
4
7
8
9


	Enhancement of the Pastoral Lead role to continue to improve parental engagement and supporting children at home.

Literacy and maths coordinators to provide parental workshops. 
	EEF – parental engagement +4 months

Disadvantaged pupils are less likely to benefit from having a space to conduct home learning. Evidence also suggests that disadvantaged pupils make less academic progress, and sometimes attainment levels even regress during the summer holidays, due to the level of formal and informal learning activities they do or do not participate in. By designing and delivering effective approaches to support parental engagement, schools and teachers may be able to mitigate some of these causes of educational disadvantage, supporting parents to assist their children’s learning or their self-regulation, as well as specific skills, such as reading.

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-early-years 

Recommendation 5 of Preparing for Literacy – support parents to understand how to help their children learn
	4
5
7


	Free ‘in house’ after school clubs offered to all families
	EEF - + 3 months 

Extracurricular activities are an important part of education in its own right. These approaches may increase engagement in learning, but it is important to consider how increased engagement will be translated into improved teaching and learning.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation 
	1
2
3
5
7
8
9


	Regular tracking of attendance including persistent absences and lateness from Head Teacher, Attendance Lead and Attendance governor.  

Offering free Breakfast Club when concerns around lateness. 
	Working with Parents to Support Children’s Learning recommendations includes research around tailoring communication to encourage positive dialogue. 
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222 

Attendance interventions rapid evidence assessment | EEF (educationendowmentfoundation.org.uk) 

EEF
There is some evidence that providing free, universal, before-school breakfast clubs can benefit pupils, by preparing children for learning or supporting behaviour and school attendance. 
	1
2
3
4
5
6
7
8
9



Total budgeted cost: £276,000

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	 
	Challenge
	Review 

	Internal assessment data indicates that writing attainment among Pupil-Premium pupils is significantly below that of non-Pupil-Premium pupils. 
	Writing attainment: Age-related or above 
	Cohort
	Disadvantaged
	Disadvantaged without SEND
	Non-Disadvantaged
	Non-Disadvantaged without SEND

	1
	Summer 2023
	53.6%
	66.7%
	80%
	85.1%

	
	Summer 2022
	No data (EYFS)

	2
	Summer 2023
	72%
	100%
	74%
	77.8%

	
	Summer 2022
	38.5%
	64.3%
	58.8%
	60%

	3
	Summer 2023
	20%
	23.1%
	74%
	63%

	
	Summer 2022
	21.1%
	25%
	49.1%
	60%

	4
	Summer 2023
	20.8%
	31.6%
	33%
	40%

	
	Summer 2022
	16%
	40%
	27.5%
	22.2%

	5
	Summer 2023
	26.1%
	29.4%
	64%
	70.2%

	
	Summer 2022
	17.4%
	23.5%
	53.8%
	57.4%

	6
	Summer 2023
	88%
	100%
	84%
	88.9%

	
	Summer 2022
	63%
	70.8%
	72.9%
	79.1%

	Whole school
	Summer 2023
	49.3%
	60.7%
	65%
	70.9%

	
	Summer 2022
	38%
	49.1%
	58.7%
	64.3%



Although the writing gap between disadvantaged and non-disadvantaged remains, the gap is slightly closing across all year groups – especially in Year 2 and Year 6.  Overall whole-school attainment has also gone from 38% last year to 49.3% this year to also 60.7% excluding children with SEND. Writing attainment will continue to be a focus for this year with year groups selecting focus children to aim for age-related expectations. 

	Internal assessment data indicates that maths attainment among Pupil-Premium pupils is significantly below that of non-Pupil-Premium pupils. 
	Maths attainment: Age-related or above 
	Cohort
	Disadvantaged
	Disadvantaged without SEND
	Non-Disadvantaged
	Non-Disadvantaged without SEND

	1
	Summer 2023
	67.9%
	76.2%
	90%
	93.6%

	
	Summer 2022
	No data (EYFS)

	2
	Summer 2023
	65.4%
	86.7%
	82.4%
	86.7%

	
	Summer 2022
	57.7%
	85.7%
	74.5%
	77.8%

	3
	Summer 2023
	66.7%
	69.2%
	71.4%
	80.4%

	
	Summer 2022
	42%
	43.8%
	69.1%
	77.8%

	4
	Summer 2023
	40%
	52.6%
	86%
	91.1%

	
	Summer 2022
	24%
	33.3%
	62.7%
	68.2%

	5
	Summer 2023
	56.5%
	70.6%
	92.3%
	95.7%

	
	Summer 2022
	21.7%
	29.4%
	59.6%
	63.8%

	6
	Summer 2023
	80%
	86.4%
	80%
	84.4%

	
	Summer 2022
	70.4%
	75%
	83.3%
	88.6%

	Whole school
	Summer 2023
	62.7%
	73.8%
	83.6%
	88.7%

	
	Summer 2022
	47.9%
	58.5%
	71.6%
	76.9%



Although a gap continues between the disadvantaged and non-disadvantaged children, the gap is beginning to close compared to the previous year. The year 6 disadvantaged data shows that 80% of children left us with expected or above attainment in maths. As a whole school, the data has increased from 47.9% disadvantaged achieving ARE to 62.7%.

	Assessments, observations and discussions with pupils indicate under-developed oral language skills and vocabulary gaps among many Pupil-Premium pupils. 
	
Under-developed oral language skills and vocabulary continues to be a focus for us at St George’s. Most year groups started Talk Boost last year and all years will be completing it this year. Speech and Language referrals are in place with a continued focus on early intervention. SLT continue to focus on vocabulary with the ‘Word of the week’ which is introduced in assembly and referred to throughout the week. 


	From discussions with parents and teachers, we know many of our Pupil-Premium pupils have low levels of emotional literacy and understanding. 85% of children on our Children and Family Support list are Pupil Premium. 
During the current financial climate, we know many of our Pupil-Premium families are struggling and this is impacting on the school readiness of the children. 85% of children on our Children and Family Support list are Pupil Premium.
	85% of the children on our Children and Family Support List are disadvantaged. However, this shows the support that is in place for these families. The list is regularly reviewed with the Designated Safeguarding Leads reviewing the support supplied to these families. Emotional Literacy and the impact on the current financial climate continues to be a focus for us at St George’s. 

	The Year 1 phonics Screening data shows that 65.38% of our Pupil-Premium children passed their screening compared to 88% of non-Pupil-Premium pupils.
Internal reading age data also shows that 34.48% of Pupil-Premium pupils are below their actual age compared to 25.37% of non-Pupil-Premium pupils. 
	Phonics – Year 1 screening: 
	
	Working At (pass)
	Working Towards 

	Disadvantaged
	78%
	22%

	Non-Disadvantaged
	89%
	11%



Although a gap remains between the disadvantaged and non-disadvantaged children, the gap has decreased. 78% of disadvantaged children passed the screening compared to 65.38% last year. The new Little Wandle phonics scheme has had a positive impact for all children. 22% of disadvantaged children were ‘Working Towards’. However 5 of the disadvantaged children (which equates to 15% of the disadvantaged cohort) are also SEND with cognition and learning needs. 
Reading ages – Year 1 – Year 6

	
	1
	2
	3
	4
	5
	6
	Whole-school 

	Dis-advantaged 
	43%
	72%
	57%
	37%
	61%
	81%
	58.5%

	Disadvantaged without SEND
	66%
	88%
	64%
	61%
	70%
	90%
	73%

	Non-disadvantaged
	67%
	77%
	61%
	71%
	76%
	68%
	70%



Disadvantaged reading age attainment has decreased slightly from 34.48% to 41.5%. However, disadvantaged excluding SEND, 27% of children are below their reading age which is fewer than those children who are non-disadvantaged. 

	Our Pupil-Premium pupils’ persistent absences are much higher (35.48%) compared to the non-Pupil-Premium (12.22%). 
	Attendance in the last academic year (2022-2023) 
	
	Total 
attendance 
	Persistent 
absence

	Reception disadvantaged
	89.27%
	38.10%

	Reception non- disadvantaged
	92.35%
	25%

	Year 1 disadvantaged
	92.22%
	25%

	Year 1 non- disadvantaged
	95.02%
	10.87%

	Year 2 disadvantaged
	94.73%
	11.11%

	Year 2 non- disadvantaged
	95.70%
	9.80%

	Year 3 disadvantaged
	92.02%
	26.09%

	Year 3 non- disadvantaged
	95.96%
	5.56%

	Year 4 disadvantaged
	91.63%
	26.67%

	Year 4 non- disadvantaged
	94.69%
	10.20%

	Year 5 disadvantaged
	93.94%
	15.38%

	Year 5 non- disadvantaged
	96.58%
	5.77%

	Year 6 disadvantaged
	93.18%
	17.24%

	Year 6 non- disadvantaged
	96.79%
	4.17%

	Whole-school disadvantaged 
	92.55%
	21.65%

	Whole-school non-disadvantaged
	95.30%
	10.19%



Whole-school disadvantaged attendance has come down from 35.48% to 21.65% so the gap is continuing to close. Disadvantaged attendance continues to be slightly below compared to non-disadvantaged and is slightly below the national average attendance of 94%.   

	Combined year 6 SATs data shows that 50% of our Pupil-Premium pupils achieved expected attainment or above compared to 82.35%.
	Year 6 SATs data
	Year
	Disadvantaged
	Disadvantaged without SEND
	Non-Disadvantaged
	Non-Disadvantaged without SEND

	6
	Reading 
	68.2%
	76.5%
	90.6%
	96%

	
	Writing
	88%
	100%
	84%
	89%

	
	Maths 
	80%
	86.4%
	80%
	84%

	
	Combined
	78%
	87%
	84%
	90%



Disadvantaged children made great progress in Year 6 SATS in the last academic year. Disadvantaged children without SEND needs achieved above the non-disadvantaged children. 

	Combined year 2 SATs data shows that 14% of our Pupil-Premium pupils achieved expected attainment or above compared to 49%.
	Year 2 SATs data
	Year
	Disadvantaged
	Disadvantaged without SEND
	Non-Disadvantaged
	Non-Disadvantaged without SEND

	2
	Reading 
	32%
	38%
	64%
	76%

	
	Writing
	72%
	100%
	74%
	78%

	
	Maths 
	65%
	87%
	82%
	87%

	
	Combined
	56%
	75%
	73%
	80%



Although there still appears to be a large gap with reading and disadvantaged and non-disadvantaged, there is a significant difference compared to 14% combined last year. Writing across disadvantaged and non-disadvantaged appears to be generally in line. Reading continues to be an area to develop and doesn’t correlate with the reading ages (where 72% of children were age-appropriate) however, there is more of a focus on comprehension within the assessment papers. 



Click on the links below to find out how we have spent our Recovery and Sport premium funding: 
Recovery Premium Funding

PE and Sport Premium Funding 



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 
	Programme
	Provider

	Calm Brain 
	Dr Sarah Taylor

	Talk Boost
	Speech and Language UK 

	Funkey Maths – Peer Tutoring
	Funkey Maths 











Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	1:1 reading 
Small group work 
Funds towards Arthog (Y6)
Forest Schools 

	The impact of that spending on service pupil premium eligible pupils

	
	
	Below
	At
	Above

	Reading
	16.67%
	16.67%
	66.67%

	Writing
	0%
	100%
	0%

	Maths
	16.67%
	33.33%
	50%



The 16.67% of the service children cohort who were below had some learning needs around attention and processing. They were a ‘step’ behind age-related expectations – approximately a term behind.  
Over half of service children achieved above age-related expectations in reading and maths, whilst 100% of the service children achieved age-related expectation. 



Further information (optional)
	Staffing
All staff understand term Pupil Premium and recognise the high priority PPG children have. Staff know that the progress, attainment and wellbeing of PPG children is everyone’s responsibility. This is also reflective in our school ethos ‘Everyone Matters, Everyone Achieves’. All members of staff have targets surrounding Pupil Premium children within their performance management highlighting the high profile for PPG and is also always including in the SDP. 
We have a dedicated member of staff who is responsible for the monitoring and tracking of Pupil Premium children as well as a dedicated Pastoral Lead who liaises regularly with parents and parents feel comfortable talking to her. The Governors have invested in members of staff leading this area including other members of the Senior Middle Leadership who are responsible for those children who don’t meet the threshold for PPG. 
All staff are following coaching models of leading curriculum areas by observing other teachers and providing feedback on the quality of lessons along with pupil voice. We have high levels of stability in staff with most teachers being with us since starting their teaching careers. 

Pupils
The following images detail the characteristics of our children with Pupil Premium: 
[image: ]
[image: ]
[image: ]	
Provision
We know that Quality First Teaching is the foundation for good progress amongst all children. There is excellence in teaching across the whole school with at least good teaching across all classes. Teachers are also proactive and will seek advice when needed. We are also 2.5 entry but run as a 3-form entry as we know the impact smaller class sizes can have. This also means class teachers have better relationships with parents and children. We ensure our curriculum is exciting and provides opportunities for children to be motivated and inspired through visitors and providing above and beyond experiences. 
In the last year, we have purchased a new phonics scheme (Little Wandle) and SLT and the Literacy team have provided in-house training for this. The scheme is robust and is to be taught with fidelity to ensure maximum progress. Reading has a high profile across school and all Pupil Premium children have 1:1 reading along with a focus of reading at home. We are providing parent workshops this year to help parents work with their children at home. We have also used the budget in the last year to purchase exciting and relevant books across all year groups including a range of diverse characters and authors. 
There are a range of interventions (E.g. Catch up reading, daily 1:1 reading) across the whole school to provide additional support to children who are highlighted within assessments or Pupil Progress Meetings. The SENDCo is supporting year 6 SEND and PPG children through pre-teaches and reading support. The Pastoral Lead and a dedicated Nurture member of staff provide social, emotional and wellbeing interventions across the school also. 
The attendance lead and Pupil Premium coordinator regularly meet to analyse attendance data. From these meetings, decisions are made to target attendance e.g. lates and persistent absences. We are offering free breakfast clubs to those parents who find the mornings difficult as well as offering free in-house after school clubs across the school. 
Telford and Wrekin provide free private music lessons for children who are Pupil Premium and we have many children accessing this, including Children in Care. 
We subsidise trips and residentials to parents who express difficulty in paying and also offer payment plans to help with ease of payment. We want all children to have the same opportunities regardless of their backgrounds. 
We collect second-hand uniform and have these out at the end of the day for families to help themselves to. Families will also get in touch with SLT or our pastoral lead to express a need for uniforms. 
Monitoring
We have Pupil Progress meetings three times a year where children with Pupil Premium are discussed and the PP coordinator also attends. If a child is not making progress, we will discuss next steps and ensure this child is monitored. 
SLT also conduct learning reviews with a focus on PPG children – this includes book looks and pupil voice. 
Senior middle leaders are monitoring and adapting the curriculum to ensure all disadvantaged children are able to access the curriculum.
Safeguarding and mental health of all our children is high priority at St George’s – all DSLs meet fortnightly to discuss any concerns around children and families and how we can best support them including next steps. 85% of children on this list are PPG so are regularly reviewed. 
PPG & catch-up
During Covid, we engaged with all PPG families and encouraged children to come into school. We ensured that those children who didn’t attend school had regular safe and well checks. When all children were back in school, we have whole-school catch up sessions which had a very high uptake. Any children who didn’t attend after school sessions were given sessions during school time so all children had the same offer. Last year, we targeted PPG children for school-led tutoring through the National Tutoring Programme.
Governors
We are continuing to develop the role of our Governing Body to support and challenge whole-school development. Our chair of governors is an ex Head Teacher so has an education background and understanding. We also have a governor who is a nurse within a special needs school meaning we have a wide range of skills on our Governing Body. We have a named PPG governor and have also planned a PPG governor workshop along with the Pupil Premium coordinator presenting the impact of PPG to the governors.
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